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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Matthew’s CE 
Primary School 

Number of pupils in school  396 

Proportion (%) of pupil premium eligible pupils 25% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Headteacher 

Pupil premium lead Deputy Headteacher 

Governor / Trustee lead Sarah Lawrence 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 

£ 116,980 

£1345 per Every 6 FSM 

FTE age 4+ 

£2345 per post-lac 
Reception+ 

Recovery premium funding allocation this academic year £64,560 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

 

£181,540 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St Matthew’s we aim to use the Pupil Premium grant to:  

 increase social mobility; 

 enable more pupils from disadvantaged backgrounds to access the best education;  

 raise the attainment for disadvantaged pupils thus reducing the attainment gap 

between advantaged and disadvantaged pupils.  

The targeted use of Pupil Premium fund will help the staff and Governors at St 

Matthew’s Primary School to achieve its mission of high educational expectations 

within a caring Christian Community so all our children have successful futures. The 

progress and attainment of Disadvantaged pupils, compared to their peers is a key 

focus in our school. This is monitored through learning walks, observations, book and 

work scrutiny, data analysis and half-termly pupil progress meetings 

There are a broad range of uses for the Pupil Premium money to enable 

Disadvantaged pupils at St. Matthew’s to achieve at least as well as advantaged 

pupils.  These strategies are selected and reviewed based on current research for 

example, by using evidence-based research and resources from the Education 

Endowment Foundation, NFER model, and pupil data. 

As outlined in our Pupil Premium Policy, success criteria for the use of the Pupil 

Premium are:  

(a) early intervention and support in place for disadvantaged children which narrows 

the attainment gap between disadvantaged pupils and their pees  

(b) the vast majority of identified disadvantaged children meeting their individual 

targets;  

(c) support for all DA pupils irrespective of starting point and attainment  

(d) having an effective system for identifying, assessing and monitoring pupils and their 

progress; and  

(e) that the progress of those in receipt of Pupil Premium funding will have a progress 

score within 5% of those peers not in receipt of Pupil Premium funding. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Communication skills including speech and language and vocabulary 
is low for children in receipt of PPG funding on entry to St Matthew’s 
School this impacts outcomes in reading and writing in particular.  

 

2 Multiple vulnerabilities:  42% of pupil premium pupils have additional 
special educational needs.   

 

3 Aspirations: many children are not exposed to rich and varied life 
experiences, and education is not promoted at home because of 
parents’ own experience of education. School have to work hard at 
these relationships, build parents and children’s confidence and 
aspirations. 

4 Attendance: the school undertake extensive work to ensure all pupils are in 
school every day and that impact of negative experience outside of school is 
addressed so that children are ready to learn.  

5 Mobility: mobility in the area is high (see mobility infographic). Many 
children in receipt of PPG have had disrupted prior education and thus 
join the school with gaps in their learning.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Challenge 1  

Communication skills  

EYFS – pupils receive appropriate support 
from SALT & NELI  

All pupils who received intervention 
make progress and any pupil with a 
personalised communication and 
language target reaches that by the end 
of the year reach their personalised 
communication and language targets. 
By end of Key stage 1, 90% of pupils 
pass the phonics test 

Pupils joining in year, particularly in KS2, 
receive appropriate phonic intervention to 
allow them to make good progress  

Challenge 2 

Multiple vulnerabilities   

Improvement in rate of progress for PP 
SEND pupils across school, particularly in 
writing  

Challenge 3 

Aspirations  

Children and parents have high 
expectations of themselves / their children 

Challenge 4 

Attendance 

Attendance is in line with National Average, 
number of persistent absentees is reduced, 
impact of learning is maximised by children 
being in school every day ready to learn.  

Challenge 5 

Mobility – smooth transition in to school, 
children quickly make progress, time out of 
education or moving schools is not a barrier 
to learning   

New pupils assessed on entry to school  

Work appropriately differentiated to meet 
needs / fill gaps  

All children receiving appropriate 
intervention as required  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £10,000.00  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Nuffield Early 
Language 
Intervention 
training, Reading 
Recovery & 
Numbers Count 
CPD and 
Accreditation for 
teachers 

Alex Quigley – Closing the vocabulary gap 

“The access to the language of school, so vital to 
success in school and all that unlocks of the world, 
proves a determining factor for the children we teach”  

 

http://fdslive.oup.com/www.oup.com/oxed/Oxford-
Language-Report.PDF?region=uk  

 

Kate Nation, Oxford University, “Language variation in 
children is complex and difficult to attribute to a single 
cause. Regardless of the causes, low levels of vocabulary 
set limits on literacy, understanding, learning the curricu-
lum and can create a downward spiral of poor language 
which begins to aspect all aspects of life.” 

1 

http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
https://twitter.com/ReadOxford
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Ensure all staff 

have up to date 

training for Read 

Write Inc phonics 

programme so it 

is implemented 

consistently and 

to maximise 

positive impact. 

Ensure daily high 
quality phonics 
teaching so that 
DA pupils obtain 
the required 
outcome against 
their peers 
nationally in the 
phonics check 
and so they 
become 
successful 
readers 

Phonics leader 

non class based 

to respond to 

pupil need  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 

 

Phonics approaches have been consistently found to be 
effective in supporting younger pupils to master the 
basics of reading, with an average impact of an 
additional five months’ progress. Research suggests that 
phonics is particularly beneficial for younger learners 
(4−7 year olds) as they begin to read. Teaching phonics 
is more effective on average than other approaches to 
early reading (such as whole language or alphabetic 
approaches), though it should be emphasised that 
effective phonics techniques are usually embedded in a 
rich literacy environment for early readers and are only 
one part of a successful literacy strategy. 

While there have been fewer studies examining phonics 
with older readers, there is evidence that it can be a 
positive approach. With any reading intervention, careful 
diagnosis is required on the difficulties that the reader is 
experiencing, regardless of age. If an older reader is 
struggling with decoding, phonics approaches will still be 
appropriate. Where readers are struggling with 
vocabulary or comprehension, other interventions may 
be more appropriate 

 

All phonics groups assessed half termly to ensure 
phonics teaching is responsive to pupil needs and 
progress  

1 

 

 

 

 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 162,044.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

The school runs 
its own 
programme of 
recognised and 
targeted 
interventions 
including: 

School run 
SALT. REMA, 
ELSA, Drawing 
& Talking, Play 
Therapy, Lexia, 
1:1 pupil 
mentoring, 
catch up 
tutoring / 
booster classes 

 

  

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/teaching-assistants  

 

Pupils identified as in need of extra support including 
pupils who:  

•Didn’t engage with remote learning or have access to 
technology  

•Are vulnerable or have EHCP plans 

Pupils identified as in need of extra support including 
pupils who:  

•Didn’t engage with remote learning or have access to 
technology during lockdown 

•Who did not make expected progress last year  

  

Pupils who are not achieving their expected standard 
and not making rapid progress 

 

Pupil’s for whom wellbeing and engagement is low 
or in decline using the Leuven Scale and Six 
Domains of Resilience Daniel & Wassal (2006) 

 

All  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Particularly 3 
& 5  

Reading 
Recovery, NELI 
& Numbers 
Count 
accredited   
Interventions  

The school invests in the accredited, teacher led 
interventions for phonics, reading, maths and language 
to ensure that every child can read and be numerate by 
the end of KS1.  

 

1  

3 

The school 
employs its own 
Educational 
Psychologist for 
a day a week 
who is able to 
carry out 
assessments, 
provide formal 
and informal 
advice and 
training for 
intervention co-
ordinators and 
teachers. This 
is particularly 

Ofsted recognises that in good schools: 

“Leaders adopt or construct a curriculum that is 
ambitious and designed to give all pupils, particularly 
disadvantaged pupils and including pupils with SEND, 
the knowledge and cultural capital they need to succeed 
in life. This is either the national curriculum or a 
curriculum of comparable breadth and ambition.”  

 

Support, advice and strategies from our Educational 
Psychologist insures we plan and implement a 
curriculum that suits the needs of all learners.  

 

2 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
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important as 
42% of pupils in 
receipt of PPG 
also have 
SEND. 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 9496.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Ensure children 
have are able 
to engage in 
enrichment 
opportunities, 
being 
emotionally 
ready to learn 
and have the 
resilience to 
manage any 
difficulties they 
may encounter 

Support 
includes:  

Wellbeing work 
and 
assessments 

Mentoring  

Ensure children 
have 
opportunities to 
engage in 
enrichment 
opportunities 
such as clubs, 
trips and 
events where 
they can 
represent the 
school  

 

Year 6 
residential trip  

 

Team building 
day to develop 
resilience  

 

Outdoor & 
adventurers 
club, forest 
school and 
overnight 
camping 

Improving Social and Emotional Learning in School – 
EEF guidance report  

 

PSHE curriculum and association  

 

 

 

 

 

 

 

 

 

 

 

Mentoring  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-
self-regulation  

 

Outdoor & adventure learning 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/outdoor-adventure-
learning 

 

 

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
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To strengthen 
relationships 
between home 
and school in 
support of 
pupils’ learning
 School 
have created 
and run a 
programme of 
events, 
meetings and 
workshops to 
work alongside 
parents and 
break down 
barriers.  

John Hattie's seminal 2008 study, Visible Learning: 
A Synthesis of Over 800 Meta-Analyses Relating to 
Achievement found that "the effect of parental 
engagement over a student's school career is 
equivalent to adding two or three years to that 
student's education". 

 

"Parental engagement is a powerful lever for raising 
achievement in schools. When parents and 
teachers work together to improve learning, the 
gains in achievement are significant." Do Parents 
Know they Matter (Harris & Goodall/University of 
Warwick 2007) 

 

Parental Involvement in Children’s Education 

Mark Peters, Ken Seeds, Andrew Goldstein and 
Nick Coleman 

 

https://dera.ioe.ac.uk/8605/1/DCSF-RR034.pdf 

3 

Baseline 
assessments 
completed for 
all children new 
to school 

Baseline assessments help schools to understand 
their students' needs, to get a measure of each 
individual's aptitude for learning and their potential, 
as well as to measure the impact they have on 
learners as they progress through school 

 

This will enable teachers to accurate tailor the 
curriculum and assign appropriate interventions.  

4 & 5  

 

Total budgeted cost: £181,540.00 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

St Matthew’s School serves a diverse community, including many families experiencing 

high levels of social and economic disadvantage. A large proportion of our families live in 

small, overcrowded flats with little outdoor space. 

 

The proportion of pupils known to be eligible for Pupil Premium funding is 25% 

 

The proportion of our pupils at SEND is 25%.   The number of pupils who have an 

Education, Health and Care plan is above average (21 pupils), above national average.   

 

42% of pupils in receipt of PPG also have a special educational need.   

 

28% of our children had no internet access at March 2020. By July 2021 all pupils had 

access to Google Classroom / Tapestry  

Internal assessments show Impact of C-19 can be seen across the school in 

communication and writing, physical fitness and for some, social skills.  

Review: last year’s aims and outcomes 

Aim Outcome 

 
Focus on learning in the curriculum   74 %  
 

 

Focus on social, emotional and behaviour 
12%  
 

25 pupils received mentoring support 
from a qualified teacher with their written 
learning  

 

32 pupils received emotional and behav-
ioural support to be ready to access their 
learning 

Focus on enrichment beyond the curricu-
lum   2.4%  
 

 
Children develop friendships, confidence, 
self-esteem, resilience and independence 
and have a great understanding of the 
world around them and the opportunities 
available to them in the future 
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School has undertaken an extensive 
piece of work on Wellbeing 

 

Other, including cover costs and support 
for families  11.6% 

All pupils had access to trips 
 
Number of DA persistence absentees re-
duced from 17  to 11 2020/2021   
 
Overall 96.1% attendance at July 2021  

PP attendance 95.4%  
 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

n/a  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

n/a 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

To support pupil wellbeing we are:  

 utilising a DfE grant to train a senior mental health lead. The training we have 

selected will focus on the training needs identified through the online tool: to de-

velop our understanding of our pupils’ needs, give pupils a voice in how we ad-

dress wellbeing, and support more effective collaboration with parents. 

 offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills 

such as confidence, resilience, and socialising. Disadvantaged pupils will be en-

couraged and supported to participate.  

 

https://www.gov.uk/guidance/senior-mental-health-lead-training

